Contents
Overview ................................................................................................................................................ 2
Session 1: Adult learning and literacy for sustainable development: Policy directions in Ethiopia,
Nepal and Afghanistan........................................................................................................................... 3
Session 2: Inside the adult literacy classroom: Literacy facilitation, curriculum and sustainable
development........................................................................................................................................... 6
Group discussion points ...................................................................................................................... 10
Session 3: Quickfire Presentations and World Café ........................................................................... 11
Harvest of group discussions............................................................................................................... 15
Looking forward: reflections and suggestions for future action........................................................... 16
APPENDIX A: Profile of presenters ..................................................................................................... 19
APPENDIX B: List of participants ........................................................................................................ 22

This report has been produced by Professor Anna Robinson-Pant, Turuwark Zalalam, Abyi Menkir Gizaw,
and Hélène Binesse from the UNESCO Chair team.
We thank Bahir Dar University for the pictures.

1

UNESCO Chair Adult Literacy and Learning for Sustainable Development Workshop
Bahir Dar University 20 May 2019

Overview
The Bahir Dar University Adult Education and
Community Development Department in Ethiopia
hosted the second international literacy workshop
on 20 May 2019 organised within the University
of East Anglia (UK) UNESCO Chair programme and
focusing on ‘Adult Literacy and Learning for
Sustainable Development’. The UEA UNESCO
Chair was established in 2016 and focuses on
developing understanding about how adult
literacy and learning can address inequalities in
the poorest communities of the world through
collaborative research, training and capacity
strengthening activities in Ethiopia, Egypt, Nepal,
Philippines, UK and Malawi:
https://www.uea.ac.uk/education/research/areas
/literacy-and-development/unesco-chair. This
programme builds directly on the IFAD-UNESCO
study (published in 2016) on ‘Learning knowledge
and skills for improving rural livelihoods’ which
took place in Egypt, Cambodia and Ethiopia:
http://unesdoc.unesco.org/images/0024/002457/
245765E.pdf. This study has had an impact
internationally on thinking about how to link adult
literacy and learning with the Sustainable
Development Goals (SDGs), particularly in
agriculture and livelihood skills.

Adult literacy and lifelong learning has sometimes
been referred to as the ‘invisible glue’ between
the SDGs. The one-day workshop explored the
potential for adult literacy to contribute to the
SDGs, particularly in relation to health, gender
equality and agriculture, bringing together 55 key
development policy makers, researchers and
practitioners in these fields. The workshop had a
strong intercultural learning dimension, with
presentations by researchers and literacy activists
from Ethiopia, Nepal, Malawi and Afghanistan, as
the basis for critically reviewing and reflecting on
current adult literacy programmes and practices.
The workshop included an impressive
presentation by the ‘forefather’ of adult literacy,
Mamo Kebede Shenkute. As leader of the first
national adult literacy campaign in 1962, he told
the story of how adult literacy developed in
Ethiopia, through a tour of the teaching and
learning materials produced over five decades.
The workshop also had an important capacitybuilding element, with early career researchers
and MA students from Bahir Dar and Gondar
region having the opportunity to present their
research on literacy practices in the local area
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(such as traditional church education) in the form
of posters or ‘quickfire’ (five minute)
presentations.
The workshop offered a space for stimulating
discussions and generated promising actions.
Students and researchers from across Ethiopia
created an association to strengthen research,
training and practice on adult literacy and
learning. A proposal for a project investigating

family literacy from an indigenous perspective
emerged directly from the discussions at the
workshop comparing ‘Western’ family literacy
with local literacy practices reported on by
ethnographic researchers.
We would like to acknowledge funding from the
UEA Global Challenges Research Fund, Bahir Dar
University and UNESCO Kabul office for
supporting this event.

Session 1: Adult learning and literacy for sustainable development: Policy directions in
Ethiopia, Nepal and Afghanistan
The first session brought together speakers from three countries – Ethiopia, Nepal and Afghanistan – to
share reflections on policy directions in adult literacy and learning. By presenting these countries’ situation s
and programmes, participants were able to engage in a discussion around similarities and varying cultural
contexts. This session was chaired by Dr. Genet Gelana, Assistant Professor and Vice Director in the
Department of Educational Planning and Management, Institute of Pedagogical Sciences, Mekelle University
in Ethiopia.
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The Implementation of Integrated Functional Adult
Literacy/Education Programme in Ethiopia
Zelalem Alagaw Wolde-Sellassie - Ministry of Education, Ethiopia

Mr Wolde-Sellassie introduced the Educational
Sector Development Plan IV (ESDP IV) developed
in 2012, when the Central Statistical Agency
Welfare Monitoring reported that there were
around 20,4 million illiterate adults in the country.
It targeted 19.4 million illiterate adults aged from
15-60 year via the Integrated Functional Adult
Literacy/Education. The areas of learning are
literacy and numeracy with the integration of life
skills training in agriculture, health, civic and
ethical education. But, at the end of ESDP IV plan
years (5 years) the target was not achieved.
However, nearly 6 491 344 (F=3 367 366; M =3
123 977) adults have graduated from the two
years IFAE programme. Even at the end of the
third year of implementation of ESDP V, the
number of IFAE completers is 10 605 004 (F=5 343

808; M = 5 261 196). The reasons for poor
achievement are so many, like the absence of its
own structure at regional, zonal and woreda level.
The national adult education board was not fully
functional, which resulted in continued
fragmentation of adult education provision and
meant that efficient implementation,
coordination, linkage between programmes and
monitoring were difficult. In most regions,
learning materials development was a challenge
due to lack of budget, limited capacity among
facilitators and facilitator trainers and low
commitment of the political leaders. To overcome
all the challenges, the Ministry of Education
planned to establish a new structure for adult and
non-formal Education, revise the strategy, and
start new programmes and other strategies .

Evolvement of adult literacy concept and practice in Nepal
Professor Sushan Acharya - Department of Foundations of Education,
Central Department of Education Tribhuvan University, Nepal

With a set of pictures, Professor Acharya
introduced Nepal and the adult literacy
programmes. In Nepal, the first large-scale
organised mass literacy programme was initiated
by the first Five Year Development Plan (1956/571960/61). Since then the concept and practices of
adult literacy have been changing. Generally,
adult literacy programmes in Nepal can be
grouped under three broad aims - economic wellbeing, social transformation and good

governance. Those who believed that the ability
to read and write would help improve one's
economic situation focused on providing simple
3Rs skills, followed by vocational skill training. The
Ministry of Education's women's education
programme was an example. Those whose aim
was social transformation provided basic literacy
skills along with knowledge and analytical skills to
understand issues related to gender equality,
women's rights, children's rights, women's
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empowerment, women's and children’s health,
etc. Those who were concerned about good
governance provided basic literacy skills for
knowledge and skills about democratic decision
making processes. This indicates the changes in
both the concept and practice of adult literacy in
Nepal. Since the low literacy rate - particularly
among women - remained a challenge, most
programmes targeted women. The Ministry of
Education has recently minimised the women's
literacy programme and has focused on a literacy
campaign to increase overall literacy rates. By

contrast, other sectors such as health, provide
women's literacy education around sector-specific
technical knowledge and skills. Overall,
observation shows that adult literacy programmes
are basically enthusiastic to transmit the supplyside agenda. The question therefore is how to,
and to what extent, to balance supply-side and
demand-side interests in a diverse society.

Policy Questions in Youth and Adult Basic Education in Afghanistan
Mohammad Sharif Ahmadi - UNESCO Kabul office

Mr Ahmadi presented the Youth and Adult Basic
Education (YABE) led by the Deputy Ministry of
Education for Literacy (DMoEL) in Afghanistan
since 2008. YABE is an equivalent education
programme which provides the opportunity for
youth and adults to study basic education
equivalent to grades 1-9 of formal education
system and get an equivalent certificate. All
governmental and non-governmental basic literacy
courses are provided as community based, but for
grade 4 and above the governmental programmes
are mostly provided in literacy schools or evening
shift schools. Most programmes are accelerated,
offering the first three grades within 9 months. For
post-literacy, the number of grades covered in a
year varies: for out-of-school children

two grades are usually taught, while in the police
education programme supported by GIZ, three
grades are taught, and in some governmental
programmes, one grade is covered. In 2016, a new
curriculum framework, and a set of instructional
materials were developed for level I. The formal
school curriculum and instructional materials are
used for the levels II- IV of adults (equivalent to
grades 4-12 of formal schools). DMoEL with
technical and financial support of UNESCO is going
to develop a specific curriculum for levels II & III of
YABE programmes. To engage more the facilitators
in the programme, DMoEL is trying to change their
contract to contract-based teachers as all other
NGO programmes. Finally, regarding the learners’
assessment, it could be advisable that the
assessment for some certain stages will be done by
a third party with a standard set of questions and
criteria.
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The Adult Education System Building Approach: A reflection on
adult education services in Ethiopia
Sonja Belete - DVV International (abstract included though Ms Belete, for
personal reasons, was not able to come to the workshop)

Many countries, including Ethiopia have made
considerable effort over decades to eradicate
adult illiteracy and contribute towards sustainable
livelihoods. Different approaches, methodologies
and practices have been entertained. Yet,
illiteracy and poverty levels remain high. This has
led DVV International to explore the reasons
behind this with our government partners in
Ethiopia and also Uganda. What emerged from
different workshops, studies and assessments is
that our focus on the technical aspects of adult
literacy and skills training tends to be linear in
nature and ignores the reality that the delivery of
efficient adult education services requires a
holistic and system-oriented approach. Starting in
2014, DVV International embarked on an action
research process with our partners and developed
a conceptual framework for what is now called
‘The Adult Education System Building Approach’.

The approach borrows from different fields of
study and maps out a holistic and phased
approach to deliver integrated adult education
services. Each phase has a set of tools and
methods with the ultimate aim to build
sustainable adult education systems that can
continue to deliver services to adult learners.
During 2018, DVV International, the Ministry of
Education and regional education bureaus in
Ethiopia conducted an adult education system
assessment across 6 of Ethiopia’s 11 regional
states. This information now provides baseline
data for the designing, testing and up-scaling of
an adult education system that serves the needs
of Ethiopia and can act as a roll-out mechanism of
adult education policies and strategies. The
presentation will give a brief overview of the
approach and share selected findings of the adult
education system assessment in Ethiopia.

Session 2: Inside the adult literacy classroom: Literacy facilitation, curriculum and
sustainable development

This second session provided an opportunity for speakers from Malawi, Afghanistan and Ethiopia to share
experiences and stimulate debate on the issues around the implementation of adult literacy programme,
including developing new curricula and training approaches. An important element of this session was
reflection on adult learners’ perspectives on literacy and education.
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Adult Literacy for Sustainable Development: Lessons from an
Ethnographic Study of the National Adult Literacy Programme in
Malawi
Dr. Ahmmardouh Mjaya , University of Malawi
Dr. Mjaya shared the findings of his PhD research
based on a ten-month ethnographic study in a
Malawian village. He explored community
members’ literacy practices in their lived worlds
as well as understanding of the teaching and
learning of literacy at the community’s literacy
centre. The study showed that the NALP (National
Adult Literacy programme) primer addresses key
topics that are relevant to many Malawians,
especially those living in rural areas. It established
that adult literacy learners enrol for the literacy
classes to learn different literacies. Based on their
lived experiences, some community members
wanted to learn how to write their names whilst
others wanted to learn to read road and bus signs.

The study showed that although some community
members were yet to achieve their aims, others
had fulfilled theirs. It revealed how empowering
and disempowering literacy can be. It established
some challenges faced by the NALP in Malawi,
particularly inadequate funding that affects the
training of facilitators, retention of the trained
facilitators and organising and conducting proper
assessment activities. Overall the study showed
that adult literacy learners appeared to lack some
of the knowledge promoted in the literacy primer
but it equally raised the question: do the literacy
providers understand why community members
do what are considered to be ‘wrong’ practices?

Adult Literacy Facilitators’ Training and Professional Development
in Afghanistan: Exploring the Issues
Mohammad Naeim Maleki - Herat University, Afghanistan

Mr Maleki presented the situation of Afghanistan
where many people face the problem of
inadequate literacy practices due to many years of
conflict – all normal systems are in disarray,
especially education. Being relatively remote from
the centre and sharing a border with Iran, Herat
region is less troubled than other parts of the
country – but still there is a major issue with
literacy, particularly when there is a tendency for
people to move from rural areas into the city and
to migrate there from other provinces.
Fortunately, the national adult literacy
programme is taken seriously by government and
the Deputy Ministry of Education is devoted to
literacy. Furthermore, although donor agencies

concentrate mainly on schools, a large adult
literacy programme - Enhancement of Literacy in
Afghanistan (ELA) - funded mainly by the Japanese
government and some other donors, runs
alongside the government programme. Due to
high unemployment, it is not hard to get literacy
teachers (facilitators) – 500 will apply for 100 jobs
when advertised. Though lacking professional
expertise in teaching adults, facilitators go
through short-term trainings before they start
running their literacy classes. Besides all these
promising changes in the literacy programmes,
some stakeholders highlighted certain threats and
issues that would influence the literacy
programme. For example, in Maleki’s recent

7

study, participants highlighted that their salary
(47$/month), delay in payment, finding a place as
a classroom, recruiting students, short-term
training, non-practicality of the training, and ALFs
being unprofessional teachers, as most prominent

issues in adult literacy programme in Herat
region. All in all, besides all these challenges and
issues, there was a positive attitude towards
learning and teaching adults among people in
Herat.

UNESCO’s Family Literacy Project: The case of a pilot project’s
initial phase in Ethiopia
Jemal Shanko - Hawassa University, Ethiopia

Mr Shanko presented the family literacy pilot
project run in Oromia, Amhara and SNNPR. Family
and inter-generational literacy interventions have
a great potential to promote reading and writing
development. The field survey investigated the
influence of the community-based family literacy
programme on parents’ and children’s
engagement in family reading practices and
language/literacy activities at home. The family
literacy intervention in the three areas highlighted
aspects of implementation quality that may
enhance or weaken the effectiveness of family
literacy interventions. Data from the intervention
areas of programmes for kindergarten- and

Integrated Functional Adult Education learners,
facilitators, O–class teachers, school directors
were used to examine different implementation
variables (home-based and community-based
parent-child engagement; support and training
provided for parents; participation) revealed 185
people (96 (51.9%) Parents, 89 (48.1%) Children)
participated in the programme. Parents showed
promising results in enhancing parents’ and
children’s engagement in family reading practices
and language/literacy activities at home after
participating in the intervention.

A lifelong work on adult literacy
Mammo Kebede Shenkut

Mammo Kebede Shenkut presented his lifelong
work on adult literacy. Participants were invited
to look at his publications on adult literacy. Mr
Shenkut was a key actor in the first literacy
campaign in Ethiopia in the 1970’s, and developed
guides to produce the teaching and learning
materials, newsletters. He presented a selection

of his master documents for the government,
NGOs, rural development workers and
international organisations. He insisted on the
importance to train adequately the facilitators in
andragogy and focus the curriculum on
livelihoods. Adults learn for now, children learn
for the future, the curriculum cannot be similar.
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Building A Learning City in Bahir Dar: Experiences and Lessons
Abiy Menkir Gizaw - Bahir Dar University

Mr Gizaw provided a description of Bahir Dar.
Since 2013, Bahir Dar has been actively engaged
in the international dialogue, formulation of the
Learning Cities documents, and the
implementation of the project in the city.
According to the Beijing Declaration document
(2013), a learning city is a city which effectively
mobilises its resources in every sector to: promote
inclusive learning from basic to higher education,
revitalize learning in families and communities,
facilitate learning for and in the workplace, extend
the use of modern learning technologies, enhance
quality and excellence in learning, and foster a
culture of learning throughout life. As outlined by
the Key Features of Learning Cities document,
there are 42 specific key features categorized
under 12 broad themes. Of these, three come
under the ‘wider benefits of building a learning
city’; six under ‘major building blocks of a learning
city’ and three under ‘fundamental conditions for
building a learning city’. The Bahir Dar Learning
Cities programme has the objective of developing
a learning society in Bahir Dar and establishing a
viable lifelong learning system in the city.

The short presentation explained about the level
of partnership between Bahir Dar University and
Bahir Dar City Administration and shared the
unique experience how the University is
spearheading the Learning City programme.
Considering its implementation of the Learning
Cities documents as specified in the key features,
UNESCO has recognized Bahir Dar as one of the
Learning Cities in 2015. Even before this, the city
was not new to UNESCO recognition. It received
the UNESCO Cities for Peace Prize – 2002; and
UNESCO Biosphere Reserve (Lake Tana) – 2015
recognitions. Leaders’ turnover, lack of lifelong
learning policy nationally and regionally, and lack
of budget to undertake some activities are some
of the challenges of the Bahir Dar Learning Cities
Programme. Recognition and active engagement
of all stakeholders in the implementation of the
programme, recognition of the importance of
political will, financial, material, expertise and
time commitment of leaders and experts,
emphasizing on strong coordination, and the
importance of strong follow-up, monitoring and
evaluation system are some of the lessons learnt
in the implementation of the learning city
programme.
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Group discussion points
Participants were asked to form 7 groups and come
up with key points and questions on adult literacy for
sustainable development based on the morning’s
presentations. Summaries of ideas contributed:
 Literacy should focus beyond the 3Rs (reading,
writing and arithmetic)
 Better to have a separate curriculum for migrants
 Adult literacy curriculum should be revised based
on needs
 Formal education is expanded in experience of
non-formal education - what should be done?
 The literacy programme has different challenges
in Ethiopia: human resource, economic, politics.
 Challenges of literacy programmes: policy,
facilitator, structure and budget
 How to enhance the commitment of government
towards adult education/literacy provision?
 How can we be sure that government takes
literacy programmes as a priority?
 What is the reason for low interest in adult
literacy?
 The question of adult education: how can we
improve the qualities of adult education?
 How can we have professional facilitators and
solve constraints of budget?
 How can adult education respond to the
insecurity of Afghanistan and internal
displacements in Ethiopia?
 How can we motivate adult literacy facilitators in
all countries?
 Why could adult education programmes not be
implemented properly?
 Less government attention in budget allocation
 Many sector integrations that no one takes
responsibility for
 Poor capacity of facilitator due to lower salary
 Whose programme is it?
 Is it based on expressed or perceived needs?
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Session 3: Quickfire Presentations and World Café
The final session started with seven five-minute quickfire presentations on ongoing research on adult literacy
and learning which served as a stimulus for small group discussions. Using only one slide, the quickfire
presenters gave a brief explanation of their research and the implications for practice. Then participants
shared in two-rounds of discussions in small groups for each presentation. The discussions focused on the
question: how are the research findings presented applicable in your own practice? The groups jotted down
ideas, insights and questions on a paper tablecloth that were then ‘harvested’ through a plenary sharing of
key insights. The session was chaired by Professor Anna Robinson-Pant, UEA UNESCO Chair holder.

Promoting the Minority Language through a Local Policy Initiative in Ethiopia:
Implications for adult literacy
Dr. Demelash Woldu, UNESCO, Ethiopia
Driven by his PhD thesis on the
influences of the dominant and
alternative mother tongue
discourses in the local language
policy initiative, Dr. Demelash
Woldu presented the implication
of mother tongue medium of
instruction for adult literacy
learning. He argued that most of
the benefits that children draw
from mother tongue instruction
can be applied to adult literacy
learning. Mother tongue
instruction facilitates adults to easily understand and focus on the concept of the literacy lessons and
learning experience through minimising language barriers, building their confidence and enhancing their
participation and engagement in learning. It attracts adults to attend literacy programmes which improves
their enrolment and retention rates, since adults can better gain practical knowledge and skills in the
language they understood well. Moreover, it helps adults to relate and apply the literacy lessons with their
day-to-day lives through including relevant local knowledge and skills. It can enhance adults’ livelihoods
through using mother tongue in digital literacy (e.g. mobile texts, calls) and this facilitates better
communication to run their businesses. Believing in this, nevertheless, Dr Woldu suggested NOT TO
POLARISE mother tongue or regional or federal working languages (dominant languages) but move to
MULTILINGUALISM along with Multiple Literacies (e.g. digital, cultural and intercultural literacies).
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Practice of correctional education in Ethiopia: curriculum relevance and provision challenges
Dr. Genet Gelana, Mekelle University, Ethiopia
As part of a study on the practice
of prison education in Ethiopia, Dr.
Genet Gelana shared experience
on the essence of prison education,
the rationales behind its provision
and the contributions of
stakeholders to achieve its
purposes in the Ethiopian context.
She employed constructivist
grounded theory as a strategy and
collected qualitative data from
prisoners, teachers and
administrators in two prisons of Amhara National Regional State, Ethiopia. She found out that prison
education included academic education, vocational training and counselling services to facilitate prisoners’
rehabilitation. She also highlighted that educational services are provided to prisoners because it is a human
right as stipulated in the Ethiopian constitution and for its functional value where prisoners get knowledge,
skills and attitudinal changes to help themselves after release and easily integrate in the society. She shared
strategies such as enhancing the relevance of the curriculum for prisoners; the need to work on teacher
quality; establishing capacity development centres for prison educators and administrators, and instituting
Continuous Professional Development, and engaging stakeholders.

Adult Literacy Facilitators in Ethiopia: Experiences and Challenges
Turuwark Warkineh, Bahir Dar University, Ethiopia
Driven by her ongoing research on
adult literacy facilitators, Mrs
Turuwark Warkineh presented the
working and living conditions of the
facilitators. As she stated, we often
assume that they are
homogeneous; she highlighted the
differences of degrees and the
difficult living conditions they have
by showing examples of facilitators
involved in income generating
activities. She demonstrated the
large variation of salaries among the regions from 17$ to 62$ per month. Facilitators are often blamed for
the lack of achievement to make the programme successful and for teaching adults as children - but she
questioned how much their living conditions, the little support and training are taken into consideration to
improve the programme.
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IFAL integrated Honey value chain project
Meseret Cherie, Oxfam and Facilitator For Change, Ethiopia
Ms Meseret Cherie briefly
presented the project and more
specifically the honey production
component that includes integrated
functional literacy. The bee keeping
project is being run in collaboration
with Bahir Dar University for the
element of teacher training and the
monitoring of literacy classes. She
described some contents of the
integrated functional literacy based
on women’s needs and the season.
For instance, during the honey harvesting season and summer, the programme focuses on specific farming
and bee keeping skills, and during the rainy season in September-October the learners will get information
about Malaria. She also highlighted the importance for women to gain literacy to manage their records to
ensure an income for them, emphasising that is the reason why it is important to integrate functional
literacy.

The role of church education for adult literacy
Atale Tilahun Tareke, Bahir Dar University, Ethiopia
Based on her MA thesis, Ms Atale
Tareke presented the contribution
of Traditional Church Education for
adult literacy in Ethiopia. She
described the potentials for
drawing more on religious
education for literacy curriculum to
adult education and how it could
help to develop skills such as
decision making, discipline. She
insisted on the variety of
experiences in church education
and questioned the best methods in church education to use in adult education .
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Health/literacy in Senegal exploring communicative practices
Hélène Binesse, University of East Anglia, UK
Ms Helene Binesse presented her
ongoing research in Senegal where
she is conducting an ethnographic
study to explore communicative
practices to access, produce and
share health-related knowledge in
Malika, a town in the suburb of
Dakar. She described some informal
and formal spaces where Malika
residents gain knowledge on health.
As she highlighted, for the first time
the SDGs bring the noncommunicable disease to the global discourse but it remains hidden. The lack of prevention and poor health
education about diabetes affect more seriously patients as most of them are diagnosed late.

Improving the livelihoods of coffee farmers
Abebanesh Asnake, Neumann Foundation, Ethiopia
Ms Abebanesh Asnake introduced
Neumann Foundation which is
working in Amhara region to
improve the livelihoods of coffeegrowing community, extension
service to produce quality coffee,
build the capacity of coffee farmers
and unions, market support, food
security and nutrition with a gender
mainstreaming approach. The
programme encourages the coffee
farming communities to engage in
literacy to record income and expenditures. The communities distribute roles and responsibilities within the
family to increase the participation of married women at the village level.
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Harvest of group discussions
Professor Anna Robinson-Pant analysed some key points from the discussions relating these to two main
themes: good practice in adult literacy, and literacy as cross-cutting and supporting the SDGs.

Guidelines for best practices

•
•

•
•
•
•
•
•
•
•
•

Literacy can be taught more effectively if informally and ‘on the job’
More research is needed on adult literacy and disabilities to inform programmes: adult literacy is not
very inclusive at present. An inclusive perspective should be mainstreamed in all research (not just
research about disability)
Importance of finding out about participants’ needs and interests to make the curriculum relevant
Motivation will be higher if literacy curriculum is related to religious instruction
Promote local languages to attract adults to literacy programmes
Develop contextual materials in local languages
Find ways to develop the literacy environment (like journals, newspapers)
Need real research on good practice which governments are committed to
Literacy is limited if only delivered formally
Need to give more attention to post literacy
Continuous and sustained training for Adult Literacy Facilitators is needed

Literacy and sustainable development: issues

•
•
•
•
•

How to incorporate life skill courses into Adult Literacy Facilitators’ training programme
How to link research-policy-practice to the university and the role of the university in sustainable
development
Access to information for adult learning about health, agriculture and other SDGs, through mass
media, religious institutions and community leaders
Sustainable development problems are different in different contexts so may require different
literacy solutions
More authentic materials and real literacies can enhance learning for sustainable development
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Looking forward: reflections and suggestions for future action
The final plenary session and the follow-up meeting held on the next day focused on ways to build on and
extend the discussions and presentations in the workshop. Participants enjoyed the opportunity to meet and
share stimulating presentations on practice in adult literacy. The research session had enabled us to reflect
on a common research agenda in family literacy and indigenous learning. A proposal for a project
investigating family literacy from an indigenous perspective emerged directly from the discussions at the
workshop comparing ‘Western’ family literacy with local literacy practices reported on by ethnographic
researchers. The proposed project is also intended to integrate the valuable capacity-building aspects of the
workshop, through supporting MA students to do research in this area. Through a comparative study of
family literacy in four countries, the project will develop the intercultural, comparative analysis of the
workshop and aims to influence policy on family literacy, particularly in the countries involved.

The following actions were noted
•
•

•
•
•
•

•
•

•
•

Make a list of topics for research in our own context/countries (a list has now been collated, see below).
The opportunity to connect with the Ministry of Education’s direction of social cohesion, peace and
social transformation (and move from literacy for economic reasons and digital literacy) . Colleagues
noted that UNESCO is implementing a large project in Ethiopia on multiple literacies, peace and
multilingualism.
There are a number of research studies and we need a bank of research to share with the Ministry of
Education (possibility to link with UIL LitBase?).
Inspired by the ongoing PhD webinar series #ALL4SocialChange, a webinar series in collaboration with
UIL could be developed to present/extend discussion on the case studies presented in the workshop.
Make a list/annotated bibliography of UNESCO Chair publications under themes from literacy as a social
practice as a valuable reference resource for practitioners and researchers.
Platforms like this should continue to encourage discussion of the issues, eg organised by the Ministry of
Education (it was noted that constraints are not financial but around vision). Capacity building – if
needed, it was suggested that the UEA UNESCO Chair could help support writing workshops and
ethnographic research methods in universities here in Ethiopia. Other suggestions included:
- The need to share books on MA training and resources across institutions
- Look at setting up/accessing online training eg a MOOC
- Organise a workshop sharing/critiquing literacy materials as Mamo Kebede Shenku did at this
workshop.
Civil societies need to be involved more (eg NGO/INGOs) in future discussions .
Many problems in the countries represented at this seminar were observed to be similar. The next
forum should start from finding the solutions. This suggestion will be passed on to the UNESCO Chair
Philippines coordinator as they will be hosting the next forum in Manila (20-22 November 2019).
Explore opportunities for research /training projects with large agencies, such as the IFAD-UNESCO
project which had been implemented in Ethiopia, Cambodia and Egypt.
Promote cross-cultural learning and interaction around literacy: for instance, UNESCO Kabul are
developing ideas for collaborative research and training on adult literacy based on the examples of good
practice from other countries shared at this workshop.
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Ideas for future research
The following ideas were proposed as starting points for developing collaborative research projects in the
future:
1. Literacy practice of disabled people. What do we know? What do we have already in terms of
programmes? What are their specific needs?
2. Adult learners not participating/motivated – what does this tell us about the learning environment
(including emotional environment)? What are the external/internal motivation factors of lit
learners/facilitators? How authentic are the materials used in the literacy textbooks? What do learners
think? Literacy learners’ perception regarding literacy textbooks and materials.
3. To what extent do non-literate people use informal literacy practices in their daily life and how

does this differ in relation to age, gender, ethnic group etc?
4.

5.
6.
7.

8.

What street signs do rickshaw drivers see everyday and how much sense/meaning do they make of
them?
Comparing the literacy level of adult literacy learners with the level of formal school students /level of
functional literacy of school students. How different are they? In which areas or skills? Investigating the
literacy practices of some non-literate people, what is going on?
What can/do non-literate people do when they have to deal with literacy? How did they learn about it?
What kind of literacy mediation do some non-literate people in Afghanistan use?
The impact of religious literacy on the normal literacy of people / adult learners.
Using technology as a way of teaching literacy. What are adult Literacy Learners’ perceptions and
experiences?
What kind of family literacy practices are there in local families? What can indigenous learning teach us
about family literacy? Conduct a study of how family literacy is being implemented, as compared to how
people learn informally/intergenerationally in everyday life.
How are literacy programmes facilitating social transformation in practice? What does it mean? How
can literacy programmes lead to social transformation? What is available?
Impact of community participation on literacy programmes.

9.
10. Adult literacy learners’ (prisoners’) perception regarding the literacy in jail. Write a book about

prison education in different countries?
11.
12.
13.

14.
15.
16.
17.

The effect of literacy courses on prisoners’ attitudes towards social life.
Evaluating the physical and emotional environment of literacy classes.
The contribution of religious literacy to literacy learning and practice. How are literacy and intangible
heritage linked (re tourism and the economy)? (This was noted to be very controversial in Ethiopia)
How can literacy be related to challenges of sustainable development? Especially shortage of water in
Ethiopia and the idea of a literate village as a model. Literacy and pollution: How do people link water
and literacy? What kind of literacy is needed to influence people’s practice to save/solve water issues?
How do people link pollution and literacy? What do people know? What kind of literacy is needed to
influence people’s practice to reduce pollution? A suggestion was made to look at Education for
Sustainable Development (ESD) initiative supported by the Japanese government
Need to look at why males are sometimes against female literacy, research on gender equality
The effect of literacy courses on non-literate parents regarding their view of education for their
children.
What kind of impact do aid agencies have on literacy?
What are literacy students’ attitudes towards the content and design of the literacy textbooks?
What are the reported experiences of literacy teachers regarding the materials of the literacy classes?
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Some feedback on the workshop

Suggestions from the participants included observations as well as ideas for future workshops:
“The activities of the workshop were stimulating
that encourage lifelong learning and to be
committed researcher.”

“Even if the contents presented in the workshop
were not new, it enables me to think more.”

“developing countries in Africa, Asia and Middle
East have nearly similar challenges in respect to
the practice of adult literacy”

“This workshop tried to achieve so much within a
day. With the extra day, people would have more
opportunity to discuss, express their ideas, and to
forge more networks.”

“create a virtual platform along with this real
platform to share research findings, experiences of
practitioners. This would help to create a cost
effective and perpetual interface between the
researchers and practitioners as well as policy
makers.”

“An approach to a quick-fire presentation and
follow up discussions as a new and
effective method that can be used in training and
workshop provision.”

“Increase the number of countries participating if
possible so that many experiences and new ideas
could emerge.”

“Invite the line ministries who are working with
the literacy program like health, agriculture, small
and micro enterprises”

“political agents should be invited because this
issue in all corners of this world has been sidelined by political system regardless of its
contribution for development.”

“Teaching-learning /facilitation process of adult
literacy is overlooked in the discussion. It should
be one thematic area.”

“As much as possible AE instructors and
practitioners, who will be key to the workshop,
should be consulted.
It will be better to include some of best
examples/experiences from developed countries
too”
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Turuwark Zalalam Warkineh is Assistant
Professor at the Department of Adult Education
and Community Development, Bahir Dar
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UNESCO Chair activities in Ethiopia. She is former
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Dean for the College of Education and Behavioural
Sciences, BDU. She participated as a country
team member in the UNESCO-IFAD international
research project and as National Innovation
Facilitator in the CDAIS project, Agrinatura/FAO.
Working with Professor Alan Rogers and Professor
Anna Robinson-Pant, she has developed her
experience in ethnographic research.
Professor Anna Robinson-Pant is Professor of
Education at the School of Education and Lifelong
Learning, University of East Anglia, UK, and holds
the UNESCO Chair in Adult Literacy and Learning
for Social Transformation. Her ethnographic
research in Nepal - Why eat green cucumber at
the time of dying? Exploring the link between
women’s literacy and development - received the
UNESCO International Award for Literacy
Research in 2001. As Global Research Coordinator
for the UNESCO-IFAD study ‘Learning knowledge
and skills for agriculture to improve rural
livelihoods’, she worked closely with UNESCO
Addis Ababa.
Zelalem Alagaw Wolde-Sellassie is senior Adult
and Non-Formal Education Expert at the Ministry
of Education. Formerly, he was senior expert of
Curriculum Development and Implementation for
subjects of Adult and Non-Formal Education,
social study and History in the Curriculum
Directorate, Ministry of Education. He
participated in project 17000 that upgrades
teachers with certificate to Diploma and in the
development of ESDP V.

Professor Sushan Acharya is a Professor in the
Department of Foundations of Education, Central
Department of Education Tribhuvan University.
She has undertaken a number of research,
evaluation, reviews and project works in the field
of education (both formal and non-formal)
particularly with a focus on gender and social
inclusion and including commissioned research for
UNESCO Kathmandu. She has published articles
on issues related to education in Nepal and was
recently appointed on the high-level National
Education Commission.
Mohammad Sharif Ahmadi has a bachelor degree
in Architecture and Master Degree in Education
Management and Planning. He has worked with
the Ministry of Education in Afghanistan for more
than 6 years and then since 2010 has been
working with Kabul UNESCO office on adult
literacy and basic education in close collaboration
with Deputy Ministry of Education for Literacy.
Sonja Belete is the East/Horn of Africa Regional
Director for DVV International. She holds a Master
degree in Adult Education and has more than 30
years’ experience with international NGOs in
designing and implementing large scale
development and adult education projects and
programmes. She has written several manuals
and published articles on topics related to adult
education and sustainable livelihoods. She is
currently engaged with the development of the
Adult Education System Building Approach
through an action research process in East Africa.
Dr. Ahmmardouh Mjaya is a lecturer at
Chancellor College, the University of Malawi
where he teaches literacy and language. He has a
PhD from the University of East Anglia on a
prestigious Commonwealth Scholarship
Commission studentship. His PhD thesis is
entitled: An Ethnographic Study of Literacy
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Practices in a Village Community in Malawi:
Exploring Figured Worlds. Before this study,
Ahmmardouh had also researched the use of local
languages in adult literacy as well as unpacking
adult literacy policy discourses in Malawi. In 2010,
he coordinated a pilot adult literacy support
initiative in Malawi organised by the Centre for
Advanced Study of African Societies (CASAS). His
major interest is to understand how the literacy
promoted by the National Adult Literacy
Programme relates to the adult literacy learners’
lived experiences.
Mohammad Naeim Maleki is a Lecturer at Herat
University in Afghanistan. He has taught English
language in Afghanistan, the USA and Japan for
more than 15 years. He has published and
presented many research studies in JALT, TESOL
Arabia, and local journals in Afghanistan. His
research area has been focused on adult literacy,
English writing methodologies, teaching
pedagogy, and learner autonomy. He was
awarded a Fulbright scholarship and completed
an M.A. degree in TESOL from Saint Michael’s
College, USA.
Jemal Shanko is a lecturer in Adult Education and
Community Development (AECD) department,
Hawassa University. Being an expert of Adult
Education at SNNP Region, he prepared several
training manuals and trained adult education
experts; prepared teaching-learning materials for
adult learners and developed the mobilisation
strategy of Integrated Functional Adult Education
(IFAE) programme of the region. He has also
contributed to the establishment of a Diploma
Programme in AECD at Hawassa College of
Teacher Education. He is engaged in different
research and intervention projects including UIL’s
Family Literacy Project and Microsoft
Corporation’s Project on Advancing Mobile
Literacy Learning Project. He has also published
some of his research works.

Mammo Kebede Shenkut is one of the key
scholars in the history of Ethiopian adult
literacy/education. He is a founder of the Adult
and Non-Formal Education Association in Ethiopia
(ANFEAE). He is also the founder of the Basic
Education Network. He established and led a
consultancy organization named Addis Education,
Training and Development consultancy that was
engaged in providing various trainings at national
level. The organization also intensively worked to
promote reading in Benishangul-Gumuz and
Gambella Regions, Ethiopia. He worked for
Ministry of Education for several years. He is one
of those who led the National Literacy Campaigns
in the 1970s. He prepared several teachinglearning materials while he was engaged in the
literacy campaigns. He wrote a background paper
for the 2006 Education for All Global Monitoring
Report on Ethiopia: where and who are the
world’s illiterates? He also wrote a book chapter
“Non-Formal Education: Its Origins, Meanings and
Significance to National Development”. He has
received several awards for his contribution to
adult education as well as for promoting reading
and writing in Ethiopia. For instance, he received
the Finland Adult Education International Award
in 2004 and ‘Yebego Sew Shilimat’ in 2017.
Abiy Menkir Gizaw is a Lecturer in Adult
Education and Community Development (AECD)
Department; Community Services Director,
Coordinator of Learning City Project, Bahir Dar
University. He has qualifications in Sociology and
Social Anthropology; Linguistics, Adult Education,
and Lifelong Learning Policy and Management
(Erasmus Mundus Scholarship); and an internship
experience at the UNESCO Institute for Lifelong
Learning in Hamburg, Germany. He has led the
AECD team to contribute to Bahir Dar City
receiving a UNESCO award on Learning Cities,
making Bahir Dar a member of the Global
Network of Learning Cities (GNLC) in collaboration
with the City Administration.
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See http://www.bdu.edu.et/febs/?q=node/277
for more information.
Dr. Demelash Woldu completed his PhD from the
University of East Anglia, UK. Since September
2018, he has been working as an education
consultant for UNESCO Liaison Office in Addis
Ababa. Previously, he served as education
programme manager and coordinator in UN
Agency, International Non-Government and
Government Organisations in Ethiopia.
Dr. Genet Gelana is an Assistant Professor and
Vice Director in the Department of Educational
Planning and Management, Institute of
Pedagogical Sciences, Mekelle University,
Ethiopia. She holds a BEd in Pedagogical Sciences,
an MA in Adult Education and Lifelong Learning,
and a DEd in Comparative Education. Previously,
she worked in Bahir Dar University, College of
Education and Behavioral Sciences, Department of
Adult Education and Community Development.
With her colleagues, she established both the
undergraduate and postgraduate programmes,
and she led the establishment of the department.
Her research interest areas include prison
education, comparative education, adult literacy,
lifelong learning and female education.
Meseret Cherie is an Agribusiness development
and management expert. She worked for OXFAM
GB’s Honey Value Chain Project, Bahir Dar
Coordination office, as women’s economic
leadership officer. She has worked in different
NGOs and has rich experience in gender and
livelihood intervention approaches.

Atale Tilahun Tareke is a Lecturer in the
Department of Adult Education and Community
Development, College of Education and
Behavioral Sciences, Bahir Dar University. She
studied Adult Education and Community
Development at bachelor and master levels.
Through her MA thesis, she studied the
contribution of Traditional Church Education for
adult literacy in Ethiopia. Her research interest
includes traditional church education and adult
education.
Hélène Binesse is a PhD Researcher with the
UNESCO Chair in Adult Literacy and Learning for
Social Transformation at the School of Education
and Lifelong Learning, University of East Anglia.
She holds a SeNSS scholarship. She is currently
exploring communicative practices to gain health
literacy in Senegal through ethnographic research
in Malika, a suburb of Dakar. Prior to this, she
worked for 10 years on educational matters in
Eritrea, Yemen, South Africa, Uganda, Afghanistan
and UNESCO Paris.
Abebanesh Asnake is a Social Work Masters
graduate from Addis Ababa University. She
worked for LIVE-Addis Ethiopian Resident charity’s
vulnerable women and youth project in Addis
Ababa. In addition to her academic background,
she has relevant experience in organisational
capacity assessment as she was employed by the
School of Social Work and by a Boston university
team who have been conducting a survey to learn
about the capacities of non-governmental
organizations. She also actively participated in
promoting the right of vulnerable groups including
women while she was a student at Addis Ababa
University. Since September 2015, she has been
working for the Neumann Foundation Ethiopia,
Bahir Dar Office, as Gender Officer.
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